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Mission Statement 

 

The vision of BRS is to cultivate global citizens who have both an international perspective and a good 

understanding of Chinese culture. Its mission is to gather and utilize international resources to give 

both the students and the staff the opportunity to explore global education, especially to experience 

cultural diversity, thereby bringing the world closer to families, communities and districts. It is believed 

and expected that empowered, students and staff at BRS will have the opportunity and capacity to 

contribute in global affairs either now or in the future. 
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1. Purposes and principles at BRS 

1) Purposes 

Assessment is an essential part of instruction. It provides essential feedback necessary for 

student learning and development, as well as a framework for planning, self-reflection, and 

collaboration for teachers. 

Student learning is promoted through: 

a) Assessing prior knowledge and experience; 

b) Differentiating instruction to meet individual needs; 

c) Engaging students in reflection to determine strengths and weaknesses and to set 

clear goals; 

d) Providing timely feedback for students; 

e) Expanding students’ learning opportunities; 

f) Building a profile of children’s understanding. 

Information about student learning is provided through: 

a) Examples of student work or performances; 

b) Statistics relating to benchmarks and/or rubrics or test scores; 

c) Test results. 

Program evaluation uses a variety of student assessments to: 

a) Assess the levels of students’ current knowledge and experience before embarking 

on new learning; 

b) Assess new learning; 

c) Guide teacher planning and presentation; 

d) Assess student performance relative to national, local, and IBO standards; 

e) Focus on closing the achievement gaps among students; 

f) Inform all legal guardians, e.g. parents. 

 

2) Principles 
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General Principles: 

a) Assessment is any means of collecting evidence of, reporting, and recording 

progress toward desired learning outcomes; evaluation is the process of making a 

judgment about the results of assessment; 

b) Assessment is designed to improve student knowledge and understanding; 

c) Assessment should be sensitive to students’ background, such as cultural, linguistic, 

learning, physical and gender differences; 

d) Reflection is an integral part of assessment; 

e) Assessments are anchored in authentic tasks; 

f) Assessment is most effective when it reflects an understanding of learning as 

multidimensional, integrated, and revealed in performance over time 

g) Assessment requires attention to outcomes but equally to the experiences that lead 

to those outcomes. It should be ongoing, not episodic; 

h) Assessment has criteria that are known and understood in advance; 

i) Assessment is a means to determine the learning styles and individual differences of 

the students in order to differentiate instruction. 

Principles for Students:  

a) Have criteria that are known and understood in advance; 

b) Analyze their learning and understand what needs to be improved; 

c) Demonstrate the range of their conceptual understandings, their knowledge and their 

skills; 

d) Synthesize and apply their learning not merely recall facts; 

e) Base their language on real-life experiences that can lead to other questions to ask 

or problems to solve; 

f) Focus on producing a quality product or performance; 

g) Highlight their strengths and demonstrate mastery and expertise; 

h) Express a different point of view and interpretations; 

i) Promote reflection, self and peer-evaluation. 

Principles for Teachers: 

a) Plan and build them into the learning, not add them after the fact; 
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b) Identify what is worth knowing and assess it; 

c) Include collaboration between the student and the teacher or among children; 

d) Take into account different cultural contexts and different ways of learning and 

knowing; 

e) Use scoring that is both analytical and holistic; 

f) Produce evidence that can be reported and understood by students, parents, 

teachers, administrators; 

g) Inform every stage of the learning and teaching process; 

h) Plan further activities which address areas of interest for the teacher and the 

students. 

 

2. Assessment in the DP 

1) What do we assess 

When students enter the IB Diploma Program (DP) in grade 11, they must choose six core 

subject areas that have externally set criteria for assessment. In addition, students are 

assessed in various ways for the Theory of Knowledge course, the Extended Essay, and CAS 

(Creativity-Activity-Service). External and internal assessments constitute the final DP mark in 

each subject.  

Throughout the two years of the DP, teachers provide feedback to students on an ongoing 

basis and students receive grades on homework, projects, quizzes, tests, and papers, as well 

as internal BRS marks on a report card. 

Throughout a student’s career at Beijing Royal Campus, feedback is provided on the following 

attributes listed in the IB Learner Profile: Inquirer, Communicator, Thinker, Risk-Taker, 

Knowledgeable, Principled, Caring, Open-Minded, Balanced, and Reflective. This profile 

serves to increase students’ awareness of, and sensitivity to, the experiences of others beyond 

the local or national community, thus promoting the understanding that there is a commonality 

of human experience. 
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2) When and how do we assess 

Assessment is viewed as an integral part of the teaching-learning process. It involves collecting 

evidence of learning over a period of time, using a variety of assessment methods. The goals 

are to provide feedback on both the ongoing process and the end-product in achieving the 

standards. The following are principles underlying classroom assessment: 

a) Types of Assessments 

Pre-assessment (Diagnostic): Teachers assess students’ prior knowledge and 

experience before embarking on new learning. 

Formative Assessment (Ongoing): Formative assessment is woven into the daily learning 

process. It provides teachers and students with information about how the learning is 

developing. It helps the teacher to plan the next stage of learning. 

Summative Assessment: Summative assessment occurs at the end of a teaching and 

learning cycle. Students are given the opportunity to demonstrate what they have learned 

by applying their knowledge in new and authentic contexts. 

End-of-Year Examinations: Between grades 7-11, certain subjects give culminating 

examinations (or in some cases projects) that are intended to have students demonstrate 

their ability at synthesizing and connecting information they have learned throughout the 

year. Examinations are administered in May. 

IBO Learner Profile Assessment: The Learner Profile is posted around the campus and 

serves as a set of dispositional outcomes for all IB students in the school. Teachers might 

use it for informal observations as a lens through which they give feedback to students, but 

actual assessment comes in the form of self-assessment. Students should reflect on their 

development on targeted or selected aspects of the profile. This reflection will vary 

according to age groups and language abilities. 

Examinations of High School Graduation: According to the requirements of Beijing 

Municipal Education Commission, students with Beijing Residence need to attend 

Examinations of High School Graduation between grade 10 to 12. BRS is one of the few 

schools in Beijing which has been granted permission to provide substitution courses for 

those students. The course outlines and assessment rubrics need to be complied with 

standards of Examinations of High School Graduation and reviewed by Beijing Municipal 
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Education Commission regularly. 

Assessments in the Diploma Program (DP): Each DP subject has internally and 

externally assessed components on which a mark is based. 

- Internal Assessment:  

Internal assessments are mandatory assessments completed during the 11th and 12th 

grade that focus on skills as well as the subject content. These assessments are graded by 

the classroom teacher using the rubric published by IB. The internal assessment scores are 

submitted to IB for moderation to ensure all internal assessment scores worldwide are 

consistent. Examples of this type of assessment include, but are not limited to, oral 

presentations, science lab reports, math portfolios, and other major projects. Internal 

assessments can serve as both classroom assignments which contribute to the students’ 

school grades as well as assignments that contribute to the students’ IB score for that 

subject. See IB Diploma later in this document for more information. 

- External Assessment:  

External IB assessments are mandatory assessments that are completed during the 11th 

and 12th grade that are not scored by the classroom teacher. These assessments are IB 

exams that are administered during the May testing session and essays that are sent 

directly to IB examiners for evaluation. It is very important to note that students must take 

the external assessment (IB exams) on the assigned test date. There are no alternative test 

dates given for IB exams. See IB Diploma later in this document for more information. 

b) Marking/Grading 

In the IB Diploma Programme a student’s examination performance in individual subjects is 

scored on a scale of 1–7 points with a further 3 points available based on a matrix of 

performance in Theory of Knowledge (TOK) and the Extended Essay (EE). 

BRS’s grading scale is used along with IB assessment rubrics as specified in each of the 

subject guides. Student will receive two set of grades for those subjects, one based on BRS 

criteria and one on IB criteria. And BRS will value the most accurate demonstration of 

student performance, rather than just averaging attainment grades over a reporting period. 

Both are given to students at the beginning of each course and are applied to formative 

tasks. Summative results are analyzed and assist in shaping formative assessments. 
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Students complete a sufficient variety of assessment items in order to maximize their 

opportunity to demonstrate what they know and can do. The quality of assessment items 

completed is consistently measured against clearly established standards. 

c) Assessment Strategies 

Assessment strategies form the basis of a comprehensive approach and represent our 

response to the question, “How will we know what we have learned?” These methods of 

assessment include a broad range of approaches and have been selected to provide a 

balanced view of the student: 

i. Observations: All students are observed regularly, with the teacher taking notes on 

the individual, group, and the whole class. Observations include how groups work 

and how well students assume various roles within the group. 

ii. Process Focus: Students’ skills and developing understanding are regularly 

observed in context and are documented through checklists or narrative notes. The 

emphasis is on the process and skill application rather than the product. 

iii. Selected Responses: Single ‘snapshot’ samples of what students know or are able 

to do. These might be in the form of tests and quizzes. 

iv. Open-Ended Tasks: Students are given a stimulus and asked to communicate an 

original response. No two students will have the same response. In this way a 

student’s application of new knowledge can be individually assessed. 

v. Performance Tasks: These represent the kind of challenges that adults face in the 

world beyond the classroom; require using a variety of knowledge and skill to 

accomplish a goal or solve a problem; require thoughtful application of knowledge, 

rather than recall of facts; are open-ended, developing a tangible product or 

performance; have an identified purpose and audience; involve a realistic scenario; 

and have set criteria to be met. 

vi. Portfolio:  A collection of work, usually drawn from a student’s classroom work. A 

portfolio becomes a portfolio assessment when: (1) the assessment purpose is 

defined, (2) criteria or methods are made clear for determining what is put into the 

portfolio, by whom, and when, and (3) criteria for assessing either the collection or 

individual pieces of work are identified and used to make judgments about 
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performance. Portfolios can be designed to assess student progress, effort, and/or 

achievement, and encourage students to reflect on their learning. 

d) Assessment Tools 

The previously identified assessment strategies are put into practice at Beijing Royal 

Campus by using the following assessment tools. 

i. Performance Lists: Performance lists offer a practical means of judging student 

performance based upon identified criteria. A performance list consists of a set of 

criterion elements, but not performance levels. These are used for students to know 

the criteria before embarking on their work, to assess that they met the criteria, but 

they do not measure how well the students perform. 

ii. Holistic Rubrics: A holistic rubric provides an overall impression of a student’s work; 

it yields a single score or rating for a product or performance and provides a quick 

snapshot or impact of overall performance. Holistic rubrics are used for complex 

performances in which the criteria fusion results in the impact (i.e., dramatic 

performance), or to get a general impression of a piece of work. 

iii. Analytic Rubrics: An analytic rubric divides a product or performance into distinct 

traits or dimensions and judges each separately. Since an analytic rubric rates each 

of the identified traits independently, a separate score is provided for each. These are 

used for larger projects and summative assessments as well as for analyzing writing. 

iv. Benchmarks/Exemplars: These are samples of student work that serve as concrete 

standards against which other samples are judged. These can be used in conjunction 

with rubrics or continua. 

v. Continua: These are visual representations of developmental stages of learning. 

They show a progression of achievement or identify where a student is in a process. 

 

3) How do we record 

Teachers record grades on ManageBac system which provides online, daily access to students 

and parents. Grades are updated on ManageBac regularly. In addition, teachers record grades 

in a standard record book. Both written and oral feedback affirm progress, diagnose needs, 

evaluate achievement, and assist in accountability. 
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4) How do we report 

Reporting is a way of giving feedback from assessment. Effective reporting should: 

a) Involve parents, students, and teachers as partners 

b) Be comprehensive, honest, fair, and credible 

c) Be clear and understandable to all parties 

d) Allow teachers to incorporate what they learn during the reporting process into their 

future teaching and assessment practice  

Parents are encouraged to check their students’ progress regularly and they are given notices 

throughout the grading period via phone calls, newsletters, and emails reminding them to 

monitor their students’ progress. All parents are notified when progress reports should be 

checked on ManageBac as well as when formal report cards are being sent home with the 

students. 

In addition to electronically monitoring student progress, parents are notified of student 

achievement and progress during conferences between the student, parent, teacher, and 

guidance counselor. They can also request copies of their students’ official transcript which 

records all semester grades for all subjects taken at the high school level. 

Progress reports are issued at a monthly basis. Report cards are issued during each semester. 

Parent/teacher conferences are scheduled twice a year. As needed, teachers consult with 

parents on an individual basis. 

 

5) Standardization of Assessment and Teacher Collaboration 

In order to make the assessment of students systematic and standardized, teachers in each 

subject will meet and analyze/standardize the assessments annually. BRS placed great 

emphasis on the importance of teacher collaboration, as it is essential in providing assessment 

structures for students to achieve their learning goals, especially in cases where a two-year 

subject is taught by more than one teacher. The school allows scheduling time for teachers to 

collaborate to discuss on the assessment process: e.g. appropriateness and complexity of the 

assessment task, to determine whether all the criteria are addressed etc.  
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3. Policy Distribution & Review 

Students can expect a culture of accountability in the development of assessment protocols 

that inform their learning. Teachers work regularly in collaborative “professional learning 

communities” to discuss, clarify and sequence the learning targets for the class, and hence 

develop formative and summative assessments to measure student progress toward these 

objectives. 

All Acknowledged as a working document, the Assessment Policy is written and compiled by 

BRS’s IB faculty and coordinator. In order to facilitate the complex dynamic between teaching 

and learning, the policy is reviewed annually by the faculty, DP coordinator, administration, and 

guidance department. The IB Assessment Policy is available in written form and on the 

school’s website. 

4. Connection with Academic Honesty Policy 

Academic Honesty Policy – Students will adhere to all requirements of the Academic Honesty 

Policy while completing assignments, homework, formative assessments, summative 

assessments, and all IB Diploma requirements including Extended Essay, Theory of 

Knowledge, and CAS. 
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